
 

 

   Pupil premium strategy statement (primary)     Appendix A 

1. Summary information 

School All Saints Benhilton C of E Primary School 

Academic Year 2019/20 Total PP budget £64,680 Date of most recent PP Review Sept 2019 

Total number of pupils 471 Number of pupils eligible for PP 48 Date for next internal review of this strategy March 2020 

 

2. Current attainment  

10 pupils – End of KS2 results Pupils eligible for PP  Pupils not eligible for PP  

Achieving ARE in reading, writing and maths  72.3 % 76% 

Steps of progress in reading 5.8 5.3 

Steps of progress in writing  5.2 5.4 

Steps of progress in maths  5.7 5.0 

 

3. Barriers to future attainment (for pupils eligible for PP, including high ability) 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Lack of staff training in supporting the needs of PPG children through interventions, interventions that are based on evidence.  

B.  To support the emotional well-being of vulnerable PP children and their families so that they increase their attendance and performance in school. 

C. To ensure PPG children are targeted during whole class teaching so that they receive immediate feedback for their learning.  

External barriers (issues which also require action outside school, such as low attendance rates) 

D.  Attendance and punctuality rates for PP pupils is 93.8% (below the target for all children of 96%). This reduces their school hours and causes them to fall behind on average.  
In addition, lack of family support also impacts on learning outcomes.  

4. Desired outcomes  

 Desired outcomes and how they will be measured Success criteria  

A.  Staff to understand and deploy appropriate interventions to support PPG children with their learning so 
that they can make good or strong progress, in order to close the gaps amongst their peers. 

PPG children being identified on class provision maps and individual 
provision maps.  Increase on provision maps of interventions based on 
evidence e.g. precision teaching, Lego therapy etc. 
Those children who are SEN and PPG will have individual education 
plans (IEPs) that are tailored to meet their needs, SMART targets and 
appropriate provision / strategies in place. Staff to be familiar with PPG 



 

 

children in their class and target them during lesson time through 
immediate feedback. SENCO to liaise with external agencies in 
organising staff CPD. Inclusion manager to liaise with computing Lead to 
organise “Tecki Breki club.” 

B.  Staff to ensure that the emotional wellbeing of vulnerable children, who are PPG, is met in an inclusive 
and or nurturing way. This is so that PPG’s attendance and punctuality increases in line with their peers 
and ultimately progress and attainment.  
 
 

Children and their families are supported so that there is a reduction in 
the number of persistent absences and attendance is in line with the 
whole school target of 95%, or above. Family support worker to support 
with attendance, punctuality, behaviour, routines etc... Furthermore, 
family support worker to ensure punctuality improves by addressing / 
targeting routines. Nurture group in afternoons, for selected PPG children 
to address social skills and anxieties. ELSA sessions being delivered and 
targeting PPG children on a 1:1 basis. Those PPG who are also young 
carers to have a mentor within school (Young Carers Operation Lead), in 
addition to support from external agencies. Inclusion manager to liaise 
with computing Lead to organise “Tecki Breki club.” 

C.  All children eligible for PPG will make good progress; those in KS2 will make strong rates of progress so 
that they are working at least at the Expected Standard or Greater Depth for reading, writing and maths 
in KS2 SATS. 
 
 
 

Those pupils identified have worked with class teachers and TAs to 
target support and give immediate feedback through Quality First 
Teaching. Consistent approach to implementing the marking policy for 
each Key stage. Close monitoring of PPG’s progress by Inclusion 
Manager and deploying interventions where appropriate. Those children 
who are SEN and PPG will meet their IEP targets and make good 
progress from their individual starting point.  PPG will be confident and 
secure with their learning. Moderations will monitor PPG in each year 
group so that support can be deployed where appropriate. 

D.  Staff to work closely with families so that those who are eligible are encouraged to apply for the 
Grant and supported during this process. This will mean that those children that are at risk of living in 
poverty are given the support and resources where needed. 

Continue to raise the profile in school (especially at parent evenings) and 
support staff in talking to parents about the grant and how to apply for it. 
Family support worker to target and support selected families with 
attendance, punctuality, behaviour, routines etc... 
Whole school incentive / reward for those classes with 100% attendance 
and punctuality each day.  

  



 

 

5. Planned expenditure  

Academic year 2019/20 

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted 
support and support whole school strategies.  

i. Quality of teaching for all 

Desired outcome Chosen action / 
approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

Staff to understand and 
deploy appropriate 
interventions to support 
PPG children with their 
learning so that they can 
make good or strong 
progress, in order to 
close the gaps amongst 
their peers. 
 

Staff INSETs and staff 
meeting time led by 
external agencies to 
address CPD. 
NQT training from ASD 
and EP service.  
TA and LSAs to attend 
twilight sessions.  
Provision maps highlighting 
PPG children, with entry 
and exit levels to show 
progress. 
Specialist literacy/ dyslexic 
teacher to target PPG 
children.  
 
 

Vygotsky suggested that effective 
teaching should be geared towards a 
learner’s ‘zone of proximal 
development’ (ZPD). Precision 
teaching encourages us to be very 
specific about the material used with 
the child, ensuring that it is within the 
ZPD. 
Precision teaching also draws on 
Haring and Easton’s learning 
hierarchy which shows us how new 
learning needs to be fluent before it 
can be maintained effectively. 
With this in mind, dedicated time will be 
given to conduct  CPD for staff to ensure 
high quality feedback via intervention, to 
diminish the difference for PPG children. 

Pupil progress meetings. 
Termly data analysis.  
Provision maps. 
IEP provision / strategies.  
SEN day. 
Book moderations. 
TA / LSA record of intervention.  
SEMH groups – nurture group, ELSA 
and fund club. 
 
 

Inclusion 
Manager  
 

Review and 
evaluation of 
intervention and 
funding in April 2020 
to measure its 
effectiveness and 
value for money. 



 

 

OUTCOME:  
 
 
 
 
 
 

Total budgeted cost £ 

ii. Targeted support 

Desired outcome Chosen 
action/approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 



 

 

Staff to ensure that the 
emotional wellbeing of 
vulnerable children, who 
are PPG, is met in an 
inclusive and nurturing 
way. This is so that 
PPG’s attendance and 
punctuality increases in 
line with their peers and 
ultimately impacts on 
progress and attainment. 

Plan and implement 
wellbeing and self-esteem 
workshops for parents to 
support their families’ 
emotional wellbeing.  
Provide training for and 
additional ELSA to support 
children’s emotional 
wellbeing in school.  
Family Support Worker 
(FSW) to target vulnerable 
children/ families so that 
those who are persistently 
low attenders or arrive late 
due to family 
circumstances are 
targeted. 
Breakfast club - “Tecki 
Breki club.”  

Children who attended a NG or are part of an 
inclusive environment had a significant 
chance of improving their learning skills 
(Gerrard, 2005), including language, literacy 
skills, social skills and behaviour (Hosie, 
2013) and their academic attainment 
improved, even over the course of just one 
year (Sloan et al 2016, Reynolds et al 2009); 
NGs and an inclusive school resulted in a 
positive change to social and emotional 
functioning at home (Binnie & Allen, 2008); 
The younger the pupils who access the 
nurture group or ELSA sessions, the more 
significant the gains in social functioning and 
academic performance (Scott & Lee, 2009). 

HLTA to be working with targeted 
PPG children once additional funding 
is received with emotional well-being.  
The school to be in receipt of the PPG 
for parents who identified themselves 
as being entitled to FSM following 
campaign at Parents’ Evening and 
Uplift event. 
Vulnerable children being collected 
from home so that they are in school 
and their attendance significantly 
increases (target 96%). 
Nurture group to consist of PPG 
children whose needs would benefit 
from this.  
ELSA sessions to target PPG children 
who are vulnerable. 
Young Carers Operation Lead 
(SENCO) to carry out 1:1 intervention 
with PPG and SEN children.  

Inclusion 
Manager 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Review and 
evaluation of 
intervention and 
funding in April 2020 
to measure its 
effectiveness and 
value for money  

Total budgeted cost  

OUTCOME:   
  

iii. Other approaches 

Desired outcome Chosen 
action/approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 



 

 

All children eligible for 
PPG will make good 
progress; those in KS2 
will make strong rates of 
progress so that they are 
working at least at the 
Expected Standard or 
Greater Depth for 
reading, writing and 
maths in KS2 SATS. 
 

Continue to employ 
specialist English, and 
dyslexia trained teacher. 
High quality feedback/ 
immediate intervention/ 
outstanding teaching and 
learning and Quality First 
Teaching. 
In class targeted 
questioning. 
HLTA to deliver 1:1 support 
to stretch and challenge 
targeted children, so that a 
higher number of pupils 
eligible for PPG are 
exceeding ARE.  
SENCO to target PPG and 
SEN children through 1:1 
intervention.  

The importance of immediate feedback for 
learning has been highlighted by a number of 
authors, emphasising its role in fostering 
meaningful interaction between student and 
instructional materials (Buchanan, 2000), its 
contribution to student development and 
retention (Yorke, 2001). 
Marking, although time consuming, is 
paramount to students’ progression. It is 
considered by Ofsted as instrumental to the 
quality of teaching whilst the Sutton Trust 
Education Endowment Foundation found that 
providing constructive and purposeful 
feedback can add up to eight months’ 
learning onto a student's education at a low 
cost. But in order for feedback and grades to 
have the maximum impact in the classroom, 
they need to be provided promptly and with 
clear direction. 

Ensure that all staff are trained and 
confident in giving high quality 
feedback and immediate intervention 
so that children make good progress 
within the lesson.  Ensuring all staff 
implement the assessment policy of 
pinking and greening within the 
lessons and getting children to 
respond in purple pen so that 
progress is evident.  
Staff understand the needs of all their 
PPG children, including higher 
attaining pupils so that these children 
can be given the correct support and 
challenge. 
Termly progress meeting and 
provision maps (where appropriate) – 
monitoring of interventions by 
Inclusion Manager and adaptations 
where appropriate.  

All staff Termly progress 
meetings and 
analysing data. 

Total budgeted cost  

6. Review of expenditure  

Previous Academic Year 2018-2019     

i. Quality of teaching for all 

Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the success 
criteria? Include impact on pupils not eligible for 
PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

 
 



 

 

To support English, 
vocabulary skills and 
reading for the 49% of 
PP children that also 
have EAL in line with 
their peers to ensure a 
minimum of 80% of 
pupils in each year group 
achieve the EXPECTED 
STANDARD, or higher 
for Reading, Writing and 
Maths. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Immediate feedback 
and intervention in 
class for targeted 
children so that 
progress is expected 
or better. Specialist 
teacher and HLTA 
support given if 
progress overtime is 
still slow. After school 
English class. 

Children who are PPG and EAL, data for 2018 -
2019. 
Year 6     
ARE Reading – 77% 
ARE Writing – 66% 
ARE Maths - 89% 
 
Year 5 
ARE Reading –  66% 
ARE Writing -66% 
ARE Maths – 66% 
 
Year 4  
ARE Reading – 100% 
ARE Writing-  66% 
ARE Maths – 66% 
 
Year 3  
ARE Reading – 80% 
ARE Writing – 80% 
ARE Maths – 80% 
 
Year 2 
ARE Reading – 75% 
ARE Writing – 100% 
ARE Maths –75% 
 
Year 1 
ARE Reading – 100%  
ARE Writing – 66% 
ARE Maths -   66% 

Although not all Year groups met the target (80%) in 

Reading, Writing and Maths for age expected expectations, it 

is pertinent to note that, where year groups have small 

numbers of pupils with PPG and EAL, the data when working 

with such small numbers e.g. 2 out of 3, reflects a disparate 

result.  The majority of those children did make ARE which is 

not reflected proportionately. 

Immediate feedback in lessons was evident during learning 

walks and observations, targeting this group of children.  

Direct questioning, pinking and greening demonstrated good 

progress through the marking policy.  

Specialist teacher and HLTA worked effectively in targeting 

PPG children, especially those who exceeded ARE. In 

addition, both adults were deployed to target those who were 

at risk of not meeting ARE. 1:1 interventions were extremely 

beneficial and this was reflected in the outcomes / progress 

on the provision maps. After school book club for KS2 was 

also used to stretch and challenge middle attaining children, 

so that they could foster a passion for reading. 

These approaches should be continued; however, when 

timetabling interventions, it is pivotal that the children receive 

a broad and balanced curriculum. Therefore, not all 

interventions should take place during foundation subjects or 

worship times. 

 

 

 

£23,500 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ii. Targeted support 

Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the 

success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  

(and whether you will continue with this approach) 

Cost 



 

 

To support the emotional 
wellbeing of vulnerable 
children eligible for PP 
so that children’s 
attendance and 
performance in school 
increases. With just 
under 33% of PP 
children either on the CP 
register (currently or 
previously) or identified 
as vulnerable children 
with outside agency 
support it is vital to 
address their emotional 
needs. 

Plan and implement 
wellbeing and self-
esteem workshops for 
parents to support 
their families’ 
emotional wellbeing. 
Provide training for an 
additional ELSA to 
support children’s 
emotional wellbeing 
in school. Employ an 
TA/HLTA to work with 
targeted groups of 
PPG children 
identified from 
progress meetings, 
working on their 
barriers to learning 
and therefore 
diminishing the 
difference. Employ a 
TA so that they are 
able to pick up 
vulnerable children 
who are persistently 
low attenders or 
arrive late due to 
family circumstances. 
Breakfast club. 

Self-esteem workshops did take place for parents, 
with Uplift workshops. This was not well attended, 
despite advertisement and flexible availability with 
days and times. 
 
Training an additional ELSA was successful and a 
crucial way to target children who required 
emotional support which may have hindered their 
schooling.  ELSA supported children on a 1:1 
basis and was tailored to their individual needs, 
which was effective in addressing SEMH. 
 
A TA was employed to pick up vulnerable children, 
who were persistently late due to family 
circumstances.  
 
PPGs’ attendance for the school was at 
93.8%(below the target for all children of 96%). 
 
“Tekki Brekki,” took place for two terms (breakfast 
club). This was well received by pupils and 
parents, giving less fortunate children time to 
access the internet before school and complete 
their work.  

Workshops for parents need to be advertised and promoted 
more rigorously if vulnerable parents are to attend. 
 
The TA who was employed to pick up vulnerable children 
was used and this supported one particular family who had 
PPG and SEN children. However, the children’s attendance 
was still significantly below the whole school average despite 
the intervention, due to external circumstances i.e. CIN, CP. 
 
The most effective interventions in addressing SEMH and 
learning are ones that take place on a 1:1 basis.  ELSA will 
be continued next year, with an ELSA available every 
afternoon to build on current successes.  
 
Although PPG attendance was below the whole school 
target, there was a 1% increase from the previous year.  This 
will be an ongoing target, particularly supporting parents with 
routines and expectations.  
 
“Tekki Brekki” was highly effective in ensuring that children 
arrived to school on time, completed additional learning and 
were ready to attend whole class teaching in the right frame 
of mind.  

 
 

£15,500 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

iii. Other approaches 

Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the 

success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  

(and whether you will continue with this approach) 

Cost 



 

 

All children eligible for 
PPG make expected 
progress and those 
across KS2 make higher 
rates of progress for high 
attaining pupils eligible 
for PPG. 

Proportion of the cost 
to employ specialist 
English and dyslexia 
trained teacher. High 
quality feedback/ 
immediate 
intervention/ 
outstanding teaching 
and learning and 
Quality First 
Teaching. 
HLTA to deliver 1:1 
support to stretch and 
challenge targeted 
children so that a 
higher number of 
pupils eligible for 
PPG are exceeding 
ARE. 

Average points of progress 2018 - 2019:  
Year 1 – 5 steps of progress (Expected) 
Year 2 – 5 (Not expected) 
Year 3 -  5 (Not expected)  
Year 4 – 6.5 (Exceeding) 
Year 5 – 5.4 (Not expected) 
Year 6 -  8 (Exceeding)  
 
Those children who are higher attaining, made 
higher rates of progress in KS2. Where PPG 
children did not make expected progress, there 
were additional needs involved e.g. SEN, CP, EAL 
etc...  In Year 2, a larger proportion of pupils were 
at ARE, in comparison to previous years – this is 
not reflected in the progress.  
 
A HLTA was used to support children who were at 
risk of not meeting ARE as opposed to stretching 
and challenging higher attaining pupils.  
 

It was beneficial when class teachers were planning (where 
appropriate) specifically for PPG children, highlighting what 
they are providing through QFT for PPG children during 
whole class teaching. This was also evident in children’s 
books. Although this adds to teacher workload, it was a clear 
and obvious strategy that reaped rewards with progress and 
evidence.  This approach would have to be maintained for 
longer than a term to see its full impact.  
 
CPD used to target specific teachers for QFT. This was 
effective as they were able to disseminate their findings of 
good practice across all curriculum areas and schooling to 
other teachers, TAs and LSAs.  Appropriate CPD will be 
used again to support QFT and Inclusion – particularly 
NQTs. 
 
In hindsight, HLTA being used to target those at risk was not 
as effective for progress based on data.  In the future, a 
HLTA be deployed to stretch and challenge higher attaining 
pupils / middle attaining pupils.  

£4,560 

 

7. Additional detail 

 
IMPACT:  
  



 

 

 
 

 
 



 

 

 

 

 
 

 

 


